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Abstract: This study aims to investigate the relationship between the experience of students towards 

sexual harassment (SESH) within a university setting and key factors of campus climate, such as 

organisational climate, gender role, peer influence, as well as access to support services. In accordance 

with the Organisational Climate Theory, the research examines the correlation between the campus 

climate and sexual harassment of students. Through a quantitative study model, stratified random 

sampling was utilized, with a two-pronged distribution plan: distribution face-to-face and distribution 

online through social media, as well as through institutional email. The valid responses were 289, and 

they were analysed. The findings help to analyse the vital role of the organisational climate as it helps 

to show the high positive correlations that come about between the experience of sexual harassment of 

the students and peer influence, gender role, and organisational climate. Availability of support services, 

however, did not correlate significantly with SESH, so that availability of resources alone cannot 

translate into a decline in victimisation when changes in the campus environment and culture do not 
occur on a recurring basis. Theoretically, this paper contributes to Organisational Climate Theory 

because it has applied the theory to the issue of sexual harassment in institutions of higher learning. It 
is more focused on how peer relations, organisational cultures, and policies interact to establish an 

institutional climate that may mitigate or aggravate negative attributions.  
 

Keywords: Gender Role, Organisation climate, Peer influence, Sexual Harassment, Support Service 

Availability 

 

 

1. Introduction 

 

Sexual harassment constitutes discrimination, and it involves three broad categories of 

behaviour. The former is gender harassment: any negative attitudes of a verbal or nonverbal type of 

hostility or exclusion based on gender. The second is unwanted sexual attention, which is the 
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unwelcome verbal or physical sexual advances. Third, there is sexual coercion that occurs when an 

education or employment opportunity is conditioned to be subjected to sexual activity. National 

Academies of Sciences, Engineering, and Medicine (2018) state that these actions can be targeted at 

individuals or be part of a negative feeling on campus. 

Sexual harassment in universities is a common issue that significantly affects the way students 

perceive a sense of belonging, learn, and think (Cantor et al., 2020; Wood et al., 2018). Sexual 

harassment remains a common issue among higher institutions of learning across gender lines and 

levels. In a recent systematic review, students who are women, men, and transgender or gender 

nonconforming commit sexual assault, according to about 17.5 percent, 7.8 percent, and 18.1 percent, 

respectively, of the students who reported they had experienced sexual assault in college. The external 

threat of crime that can occur (Steele et al., 2024). In a survey conducted on 351 undergraduate students 

at one public institution in Peninsular Malaysia, it emerged that 58.6 percent of the participants 

experienced some form of harassment "at least once," with the bulk of the victims being women (Ali et 

al., 2024). 

Graduate students might lack knowledge about available options, which can only leave them 

more vulnerable and lonelier (McMahon et al., 2021). The study has indeed demonstrated the role that 
has been played by bad school climate in promoting sexual harassment, but again also shows that such 

effects can be reduced through beefing up institutional support and inclusion. The vulnerability and 

loneliness might be aggravated due to unawareness of services, especially among graduate students 

(McMahon et al., 2021). In fact, according to the study, the poor campus climate negatively affects 

sexual harassment, whereas, at the same time, the study indicates that these effects can be mitigated 

through supporting the institutions more thoroughly and making them more inclusive. Researchers 

bring into focus the institutional response as ineffective. Nevertheless, it is not entirely clear whether 

several barriers can be overcome before such sexual harassment policies can be effectively adopted to 

ensure safer campuses (Klein & Martin, 2021). 

The above studies claim that most past studies either consider harassment to be a personal issue, 

but not a socially and organisationally embedded issue, or they do not consider what students think 

about the climate. The proposed research is, therefore, expected to address the following question: What 

is the connection between campus climate variables, including peer influence, gender, the availability 

of support services, and the organisational climate, and the experience of sexual harassment among 

university students? This study aims to determine the relationship between campus climate variables, 

including peer influence, gender, service availability of support services, and campus climate, on sexual 

harassment experience among university students. 

 

2. Organisational Climate Theory 

 

Organisational climate theory can help us develop a fundamental perspective of understanding 

how institutional climate contributes to student experiences with sexual harassment on campuses. Under 

this concept, organisational policies, practices, and processes have a very significant power that shapes 

individual behaviours and attitudes (Schneider, 1975; Reichers & Schneider, 1990). Feelings, attitudes, 

and judgments formed towards the leadership of higher education, the reporting mechanism, support 

services, and cultural expectations of students determine their perceptions and readiness to report cases 

of harassment. These independent variables, which include peer influence, availability of support 

services, gender, and organisational climate in the study, are connected to the bigger picture of the 

institutional framework. In instances such as peer conduct, the notion of institutional tolerance or 

enactment of the violation code will likely mediate the conduct of pornography, but the 

comprehensiveness of the service provision to students abroad and the ease with which they can be 

accessed will illustrate the commitment of the university towards the well-being of its students. Since 

students with varying gender identities could have various experiences regarding the responsiveness of 

institutions and the implementation of policies, gender is also a factor that intersects with the climate in 

the organisation (Acker, 1990). Thus, Organisational Climate Theory supports this research by putting 

the institution in the category of an acting agent and describing its structure, leadership, and culture to 

be either supportive or not of harassment. 

The Organisational Climate Theory is essential to the study because it presents the university 

as an actor whose culture, policies, and leadership influence students' experiences of sexual harassment 
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rather than as a background setting. It describes the impact on pupils' feelings of safety, support, and 

activity. 

 

2.1 Sexual Harassment  

 

Previous studies have reported on the prevalence, risk determinants, and outcomes of sexual 

harassment among students in institutions of higher learning, as the issue is rife and affects a large 

proportion of the student population. Based on the findings that sexual harassment is widespread, 

especially among college students, unwanted sexual attention and gender harassment are more frequent 

than sexual compulsion (Klein & Martin, 2021). Approximately half of all the cases of harassment by 

the faculty member include undesirable physical contact (Cantalupo & Kidder, 2018). More than 83 

percent of incidents of harassment involve women and individuals with diverse sexual identities, more 

so female students (Parejo, 2023). The evidence suggests that SH is highly prevalent among college 

students (up to 70 percent of female graduates report being harassed, according to the available research 

on SH in Nigeria) (Etta et al., 2024).  

The institutional cultures and gendered power structures are at the centre when it comes to 
sexual harassment in higher education. Scoping reviews suggest that colleges often define an 

androcentric and patriarchal culture by condoning both subtle and explicit harassment because they 

Netflix Asian porno see it as a means to maintain domination by men (Hodgins et al., 2024). SH 

prevention involves the implementation of proper communication strategies, including education and 

awareness (Ritonga et al., 2024). Some of the recommendations include specialized staff training, 

inclusion of comprehensive sexual education, and the development of an ongoing policy assessment 

that will ensure the effectiveness (Ritonga et al., 2024) in management decision-making (Amzat et al., 

2025) toward efforts promoting Malaysia’s higher education (Cheah et al., 2025). The length of the 

problem, such as the role of cultural settings and faculty role, may not exactly fit in a one-size strategy. 

The primary aim of future research should be the development of tailor-made interventions, which 

would meet the changed specifications as well as dynamics of different university settings. 

 

2.2 Organisational Climate  

 

The predisposition of sexual harassment as far as its frequency and visible attributes are 

concerned is highly contingent on the climate of an organisation, which is constituted of the 

dispositions, conventions, and norms that can be said to be prevalent in an organisation. This linkage is 

obvious through a few studies that have been conducted regarding different features of college settings 

and their influence on sexual harassment. 

Departments that do not appreciate students and gender tendencies are more susceptible to 

gender harassment. Increased exposure to sexual harassment is attributed to a highly demanding and 

low-controllable study atmosphere. This issue is exacerbated among female students in environments 

lacking lecturers’ support (Palmieri et al., 2023; Xu et al., 2025). A conducive work environment 

characterized by a high degree of disciplinary policies and student support will help reduce the negative 

impacts of sexual harassment on the well-being of the students. In this context, improving the overall 

environment can serve as insulation against the adverse effects of harassment (Crowley et al., 2021).  

A study indicates that sexual harassment is prevalent in academic life, as high proportions of 

them affirm that they are sexually harassed. The exercise of the power relation is common in the case 

of harassment, as students are constantly subjected to it during social situations related to college life 

(Agardh et al., 2022). For instance, sexual harassment and poor work environment are experienced by 

highly discriminated groups (Jagsi et al., 2023). Moreover, the National Academies of Science, 

Engineering, and Medicine (2018) also state that the agency culture of tolerating gender harassment has 

an equally negative effect on the performance of women and the acquisition of their human capital as 

direct sexual coercion. In conclusion, one should create an organisational culture in the school that 

prohibits sexual harassment and stresses the significance of an organisational climate that addresses the 

experience of students. 
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2.3 Role of Gender  

 

Gender differences are evident in the incidences and perceptions of sexual harassment amongst 

students in universities where female students are more affected. Women are more sensitive towards 

the practice of harassment than men are, and the attitude towards gender roles plays a significant role 

in the perception of harassment (Semaaan, 2014). Women, as the researchers claim, tend to be the 

victims of such sexual harassment as the use of negative comments and indecent gestures, which may 

be deemed to possess severe psychological and academic consequences (Athanasiades et al., 2023). 

Moreover, female students tend to react to harassment more implicitly than male students, even though 

they also respond assertively to this topic (Cabras et al., 2022; Chukwunazo et al., 2025). Moreover, 7 

percent of women stated that they had been shown sexually harassing behaviour, based on different 

research that showed that women were 1.7 times more inclined to be sexually harassed in college 

(Katsikitis et al., 2023). As Cantor et al. (2020) stipulated, they, too, found female students more prone 

to victimisation than the male students, with 20.4 percent reporting sexual assault in contrast with 5.1 

percent. 

This distinction is not only valid when it comes to the frequency but also to the influence that 
the students may produce on their academic and psychological performance. Through another research, 

Athanasiades et al. (2023) found that female students have a higher score on humiliation, anger, and 

terror, which affects their grades and state of mind. Also, 78 percent of all students indicated having 

been harassed by instructors or campus personnel; eighty-four percent of all such incidents occur on 

campus, and most persons who perpetrate such acts are men (Rosenthal et al., 2016). It is important to 

use gendered means to counteract harassment, which is confirmed by the studies that show that women 

are more prone to harassment, and the psychological and academic consequences of harassment differ 

by sex. Conversely, other authors report that gender bias might not be the sole source of perceptions of 

sexual harassment, implying that other aspects also affect the perception and reporting of sexual 

harassment (Damayanti et al., 2023). 

 

2.4 Peer Influence 

 

Studies demonstrated that prevalent peer sexual harassment has become normalized, and 

victims are unwilling to report incidents for fear of social rejection or lack of belief (Mawere, 2021). 

The peer pressure can only sustain a culture where harassment is acceptable and where male students 

are the ones most often involved in the harassment, whereas female students are at high risk (Kay, 

2019). People may be hesitant to report the experience as such because of peer pressure and norms of a 

certain culture, leading to underreporting and no institutional action being taken (Ivy & Hamlet, 1996). 

Peer attachment has been established to help reduce the emotional impact of cyberbullying in 

a teenage context, decreasing over time more depression symptoms and positively impacting resilience 

and disclosure by relying on supportive peers (Wright, 2024). Similarly, peer and teacher support 

networks cover a wider scope available in school settings have been identified as significant protective 

factors that alleviate the psychological impact that bullying has and break the cycle of victimisation 

(Healy et al., 2024). This literature review combined demonstrates how peer pressure can be used to 

motivate the victims to share their experiences and obtain the assistance they deserve, provided that it 

is an environment of empathy, normalizing disclosure, and inclusion. 

 

2.5 Support Service Availability 

 

Research indicates that availability and perceived accessibility of on-campus support services 

play key roles in determining whether those who have experienced sexual harassment receive any help 

and that, in turn, these factors play central roles in affecting reporting behaviour and psychological 

outcomes. Kilmer et al. (2025) and Kathan et al. (2024) stated that support services include official 

(such as counselling facilities) and unofficial (such as peers) resources in addition to private resources 

(such as advocacy services and ombuds offices). In addition, preventive efforts that make resources 

more visible and accessible across campus could improve comfort levels and increase students’ 

tendency to report sexual harassment (Kilmer et al., 2025). Specifically, there is a reason to believe that 

lower levels of traumatic stress and victimisation could be observed in connection with the campus 
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advocacy programs (Kilmer et al., 2025). These investigations suggest that the action of respondents to 

seek aid is vital for the functionality of several factors, such as the supply of services, their look, privacy, 

and usability. 

Similar barriers are seen through a global perspective. The scholarly community is not afraid 

when facilities in Luxembourg, to use only one example, provide top-notch, confidential advising 

organisations and support groups to ensure that students have a chance to receive psychological and 

emotional aid in a timely manner (Thyness et al., 2023). Finally, it can be concluded that offering 

support services on the campus is critical to the improvement of campus safety conditions where 

scenarios of sexual harassment are less likely to occur, and before the students are offered the services, 

the accountability must be pointed out. 

 

3. Methodology 

 

This research is quantitative in nature. Google Forms, an affordable, easily available, and safe 

online platform for distributing surveys and gathering answers, was used to help collect data (Evans & 

Mathur, 2005; Rahlin et al., 2023). Each of the factors being studied was represented by a structured 
item in the questionnaire. In accordance with accepted best practices in social science research, a five-

point Likert scale was used throughout to record complex attitudes, experiences, and perceptions (Joshi 

et al., 2015). Four independent variables were assessed: Organisational Climate (National Academies 

of Sciences, Engineering, and Medicine, 2018), Gender of the Respondent (Association of American 

Universities, 2019) and (Mitchell et al., 2013), Support Services Availability (Doe, 2021), and Peer 

Influence (Pino and Meier, 2019; Ford and Beauvais, 2018; Cohen and Macdonald, 2020), and one 

dependent variable is Student Experiences of Sexual Harassment (Konlan and Dangah, 2023) adopted 

from previous studies.  

 

3.1 Population and Sampling 

 

The sampling used in the study was a stratified random method that ensured there was coverage 

based on key demographic segments. This method, which sample bias is minimized by this technique, 

increases the applicability of the findings. The study included the population of Universiti Malaysia 

Sabah students, and the sample frame was capped at the undergraduate and graduate groups. 

 

3.2 Data Collection and Data Analysis 

 

To assess the applicability of the questionnaire and ensure that it was usable and clear, with 

questions that could be trusted to yield the intended results, a pilot study involving 20 students was 

conducted prior to its total implementation. Prior to the distribution of the instrument, there was an 

initial stage of optimization, which was acceptable to an academic supervisor. The last 300 surveys 

were sent out in two ways: (1) sharing via social media and institutional email, and (2) giving them to 

people on campus at the university-related events and meetings. This type of hybrid approach aimed to 

reach as many categories of students as possible in order to increase reliability. 
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3.3 Demographic Information 

 

Figure 1 

 

Age of the respondents 

 

 
 

The age distribution of study participants is depicted in Figure 1, with the majority of 

respondents falling within the 21–23 age range. 163 of the respondents cited this category, which was 

also the largest in the research. 113 people between the ages of 18 and 20 make up the second-largest 

age group, indicating that young adults make up a sizable portion of the sample. Only a small percentage 

of sample participants are between the ages of 24 and 26 (11) and even fewer are between the ages of 

27 and 29 and 30 and older. 

 

Figure 2 

 

Gender of the respondents 

 

 
 

The gender distribution of the study is displayed in the pie chart in Figure 2, which reveals that 

women made up 74.4% of the study population, while men made up just 25.6% of the 289 respondents 

in the sample. These disparities relate to the presence of women, which is relevant to the scaffold 

because study results are determined by gender characteristics that influence responses to safety and 

harassment.  
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Figure 3 

 

Years of study 
 

 
 

Figure 3 shows the number of study years. In the pie chart showing the distribution of 

respondents by number of years of study, the first-year students make up the largest group of 

respondents, making up 38.8% (112). Second-year students come in second with 22.8% and 66 

respondents, followed by third-year students with 32.2% and 93 respondents. However, fourth-year 

students make up only 6.2 percent of the respondents; out of the 289 respondents, 18 students were 

included. Apart from senior students, who were underrepresented, the aggregate percentages similarly 

demonstrate an equal distribution of respondents across the prior study years. 

 

Figure 4 

 

Faculty of the respondent 

 

 
 

Figure 4 displays the respondents' distribution by faculty. The faculty distribution graph 

indicates that FPEP students make up 38.4% (111 people) of the sample population, which consists of 

289 respondents. Second, the following is how gender is represented in the faculties: The Faculty of 

Social Sciences and Humanities (FSSK) comprises 54 individuals (18.7%), while the Faculty of Food 

Science and Nutrition (FPKS) comprises 36 individuals (12.5%). Other faculties are represented in the 

middle, with between 4% and 5% of students attending the Faculty of Science and Natural Resources 

(FSSA) and the Faculty of Engineering (FKI and FKJ). 
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4. Result and Discussion  

 

Table 1 

 

Data reliability and validity  

 

Construct 
Convergent 

Validity (AVE) 

Composite 

Reliability  
Cronbach Alpha 

Gender of the Respondent 0.581 0.772 0.74 

Organisational climate  0.500 0.741 0.736 

Peer Influence  0.591 0.827 0.750 

Support Services Availability 0.770 0.905 0.899 

Student Experience of Sexual Harassment 0.564 0.758 0.738 

 

For each of the five constructs, the statistics in Table 1 show satisfactory reliability and 

convergent validity. Good convergent validity is indicated by AVE values that surpass the 0.50 level for 

Respondent Gender (0.581), Peer Influence (0.591), Support Services Availability (0.770), and Student 

Experience of Sexual Harassment (0.564). The organisational climate (AVE = 0.500) is at least as good 

as it can be. Internal consistency is confirmed by Cronbach's alpha values over 0.70 and strong 

composite reliability for all constructions, which range from 0.741 to 0.905. Assistance Services The 

most dependable construct is availability (α = 0.899).  All things considered, the data point to the 

measurement model having respectable levels of convergent validity and reliability across the majority 

of constructs. Furthermore, worries about common technique variance are lessened by the reliability 

scores, which are comparatively high and consistent. 

Discriminant validity for each of the study's constructs is displayed in Table 2. The Fornell-

Larcker Criterion states that all constructs exhibit discriminant validity, meaning that each one shares a 

greater proportion of variance with its indicators than with other constructs. 

 

Table 2 

 

Discriminant validity 

 

 

Organisational 

Climate 

Gender of 

the 

Respondent 

Peer 

Influence 

Support 

Services 

Availability 

Student 

Experiences of 

Sexual 

Harassment 

Organisational 

Climate 

0.694    

Gender of the Respondent 0.555 0.762   

Peer Influence 0.555 0.437 0.769  
Support Services Availability 0.225 0.322 0.577 0.878  

Student Experiences of 

Sexual Harassment 

0.614 0.689 0.631 0.751 0.751 

 

4.1 Results of Hypothesis Testing  

 

Path analysis, R2, Effect size, and VIF results are presented in Table 3, whereas the graphic 

results of a Structural Equation Modelling (SEM) analysis based on the Partial Least Squares (PLS-

SEM) method are stated in Figure 5. In Cohen standards, the model possesses a good explanation 

capacity, 62.3 percent of the variance in SESH is accounted (R 2 = 0.623). These results show that a 

safer campus climate and a secure environment, as well as responding to the mindful organisational 

climate and the importance of gender response, could significantly reduce the level of harassment, 

without complex activation and trust issues that prevent support services from being offered. 
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Figure 5  

 

Structural Modelling 
 

 
 

Hypothesis 1 (H1): There is a significant relationship between the gender of Respondents (GR) 

and Students' Experiences of Sexual Harassment (SESH) in university. With a beta coefficient of 0.041 

and a t-value of 2.157, the association between students' experiences of sexual harassment and gender 

exceeded the required t-value of 1.96. A p-value of 0.031 indicates statistical significance because it is 

less than the alpha cutoff of 0.05. Despite the effect size (Cohen's f2) being 0.03, which is considered 

tiny, the hypothesis is nevertheless supported by the statistical significance. The results show that gender 

has a considerable impact on students' experiences of sexual harassment, even with a moderate impact 

size; hence, H1 is accepted. This finding is in line with the current studies which suggest that sexual 

harassment in institutions of higher learning is greatly influenced by gender relations and structural 

disparities in academic institutions. The empirical data have indicated that women students are 

disproportionately subjected to harassment by virtue of existing gender power inequalities, societal 

norms, and weaknesses in the campus settings (Adelakun et al., 2025). In a similar fashion, the recent 

study notes that gender-based safety issues are a major concern in higher education, and female students 

report a higher rate of harassment and higher risks of safety threats than their male counterparts (Hasan 

et al., 2025). The patterns are indicative of broader gendered power dynamics and cultural conventions 

that shape relations within university societies. Additionally, recent institutional analyses note that 

sexual harassment in academia requires gender-sensitive policies and prevention strategies to combat 

the structural and cultural conditions that cause sexual harassment (Diwakar & Tyagi, 2025). Thus, 

although the effect size in this study was relatively small, the statistically significant correlation 

indicates that gender can remain one of the determinants of sexual harassment experiences in 

universities and that universities should establish gender-responsive policies, awareness, and 

institutional protection to create safer and more inclusive learning environments. 
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Table 3 

 

Path analysis results 
 

 

Hypothesis 

 

Relationship 

Std. 

Beta 

Std. 

Error 

t-value P- 

values 

 

Decision 𝑹𝟐 𝒇𝟐   Effect

 VIF 

  (β)       Size  

H1 OC -> SESH 0.443 0.067 6.624 0.000 supported  0.319 Large 1.62 

H2 GR -> SESH 0.160 0.074 2.157 0.031 supported 0.623 0.036 small 1.919 

H3 SSA ->SESH 0.001 0.045 0.003 0.997 
Not 

supported 
 0.000 None 1.585 

H4 PI -> SESH 0.351 0.072 4.824 0.000 supported  0.154 small 2.100 

 

Hypothesis 2 (H2): There is a significant relationship between Organisational Climate (OC) 

and Students' Experiences of Sexual Harassment (SESH) in the university. The calculated t-value of 

6.624 for H2 is greater than the critical value of 1.96, and the beta coefficient was 0.352. A p-value of 

less than 0.001 for the variable on organisational climate and students’ experiences of sexual harassment 

indicates that the results are statistically significant. The VIF value of 1.625 allayed concerns about 

multicollinearity, and the effect size was moderate to large (partial η² =.319). H2 gets accepted. This 

finding bolsters the idea that the level of sexual harassment experienced by students is influenced by 

the organisational climate. 

These findings are consistent with the accumulating evidence that institutional climate, such as 

leadership commitment, transparency in policies, and the expression of behavioural norms, can be a 

major determinant of whether harassment is prevalent and reported in higher education settings. 

Campus climate research has repeatedly demonstrated that colleges and universities with well-defined 

policies, administrative responsibility, and open organisational cultures are less likely to have cases of 

harassment since campus climates create a normative social structure and do not encourage such 

members of the academic community to act in ways that are unacceptable (Dawson et al., 2024). 

Besides, prevention models in higher education emphasize that institutional culture and leadership 

involvement are key factors that shape the consequences of harassment, as they influence the 

permissiveness of the misbehaviour and the readiness of victims or bystanders to report the situation 

(Lofgren et al., 2025). Organisational-wise, studies on psychosocial safety climates further show that, 

in environments where leadership is focused on psychological safety and ethical practices, there is a 

reduced exposure to harassment and other forms of mistreatment at work (Amoadu et al., 2024). 

Hypothesis 3 (H3): There is a significant relationship between Peer Influence (PI) and Students' 

Experiences of Sexual Harassment (SESH) in university. The t-value for H3 was 4.824, above the 

critical value of 1.96, and the beta coefficient was 0.263. There was a p-value below 0.001. Furthermore, 

there was a clear link between the students' experiences of sexual harassment and peer pressure. The 

effect size was moderate, meaning that only a tiny percentage of the variance was explained by the 

research parameters. (VIF = 2.1 and Cohen's f2 = 0.12) show that multicollinearity is not present. This 

supports the theory regarding peer effects on students' experiences of sexual harassment. 

The findings of hypothesis 2 are in line with a number of earlier studies that demonstrated how 

perceived peer attitudes and behaviours strongly influence sexual harassment victimisation and 

perpetration in school settings. Peer norms directly influence campus culture and student behaviour, as 

evidenced by the findings of Collibee et al. (2021), who discovered that adolescents exposed to peer 

approval of sexual violence and rape myths were significantly more likely to engage in or experience 

multiple forms of interpersonal aggression, including sexual harassment. The social-ecological model's 

predictions are validated by research by Bondestam and Lundqvist (2020), which highlights peer culture 

as a significant environmental driver of harassment at universities. Additionally, the natural experiment 

conducted by Li and Guo (2016) with randomly assigned college roommates demonstrates how peer 

pressure can extend to sexual norms and behaviours. This reinforces the idea that peer contexts 

influence students' susceptibility to harassment, particularly when those group views are consistent with 

permissive attitudes toward sexual behaviour or aggression. 
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Hypothesis 4 (H4): There is a significant relationship between Support Service Availability 

(SSA) and Students' Experiences of Sexual Harassment (SESH) in university. The T value for H4 was 

0.045, which is less than the necessary T value of 1.96, and the beta coefficient was 0.002. In conclusion, 

there was no relationship between students' experiences of sexual harassment and the availability of 

support services; the p-value was 0.397. The effect magnitude (Cohen f² = 0.000) was negligible. 

Therefore, H4 is rejected since there is no evidence of a relationship between the frequency of sexual 

harassment reported by students and the quality of support services. 

It begs the crucial question of why there may be no correlation between Support Service 

Availability (SSA) and Students’ Experiences of Sexual Harassment (SESH), indicating that greater 

service accessibility does not seem to lower harassment rates. Numerous earlier studies have suggested 

that there are numerous possible causes for this insignificance. Kathan et al. (2024) identified a number 

of causes, including the fact that many students find policies incomprehensible and are unable to name 

even one confidential resource. The second reason is demonstrated by Bedera (2022), who shows that 

complex or ambiguously phrased processes often lead survivors to completely stop formal reporting. 

Harvard's low level of help-seeking through official channels, despite increased knowledge, suggests 

that SSA is underutilized and therefore unrelated to lower SESH (Harvard Gazette, 2024). 
The results highlight the crucial importance of institutional and social dynamics by 

demonstrating the strong positive correlations that exist between students' experiences of sexual 

harassment and peer influence, gender role, and organisational climate. Availability of support services, 

on the other hand, was not substantially linked to SESH, indicating that the mere existence of services 

is not enough to lessen harassment in the absence of commensurate changes in campus environment 

and culture. 

 

5. Conclusion  

 

The paper has reviewed the nature of university campus climate as it relates to sexual 

harassment within the scope of reasoning of Organisational Climate Theory. The results indicate that 

Organisational Climate (OC) represents the best predictor of sexual harassment (0.443; p < 0.001), so 

culture, leadership, and organisational policies are vital factors. The effect of peer influence (PI) was 

also evident (beta = 0.351, p < 0.001), meaning that all-inclusive environments can be used to lessen 

harassment. A smaller, albeit significant effect was reported in Gender Roles (GR; 0.160, p = 0.031), 

with specific references to the fact that traditional gender norms might lend themselves to contribute to 

the issue of harassment implicitly. The availability of support service (SSA) was not a strong predictor 

(p = 0.997, 2 = 0.001), which indicates that awareness does not have any significant potential to lead to 

an outcome without an influential institutional response. Overall, the model contributed to 62.3 percent 

of the variance in sexual harassment (R 2 = 0.623), which highlights the necessity to develop specific 

policies as well as more accommodating practices to provide safer college campuses. This is a new 

study because it empirically examines the influence of university campus climate factors that affect 

sexual harassment by using the Organisational Climate Theory, which is a theory normally used in 

employee relations in the workplace. The study's social and structural focus, without narrowing to 

individual behaviour, enriches the existing body of research on campus safety and harassment 

prevention. 

 

6. Contribution to Society and Originality 

 

This study theoretically contributes to Organisational Climate Theory through its increased 

generality over the causes of sexual harassment in higher education. Organisational climate is depicted 

as something concrete and measurable that affects the vulnerability of students to harassment, instead 

of a background factor. These findings endorse the belief that the actions of unsafe behaviours, such as 

sexual harassment, are either facilitated or restricted by the institutional contexts, and it is marked by 

structures, values, and leadership. It is hence necessary that the creation of a better organisational setting 

is the key to the development of student safety, equity, and well-being, as well as a question of 

workplace efficacy. 
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