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Abstract: Business and management education is undergoing a substantial transformation, driven by 

technological innovations, evolving industry expectations, globalisation, and sustainability imperatives. 

This paper examines the historical evolution, current trends, and future directions in business and 

management education, offering a comprehensive understanding of its dynamic landscape. A 

qualitative analysis methodology was employed, analysing recent academic literature, institutional 

practices, and policy frameworks related to management education. Key themes, including digital 

transformation, artificial intelligence (AI), the integration of interdisciplinary courses, micro-

credentials, and hybrid learning models, were examined to assess their impact on curriculum design and 

learner engagement. The findings reveal that digital platforms and AI are enhancing personalised 

learning, while experiential pedagogies are strengthening the connectivity between theory and practice. 

Ethical considerations and sustainability have emerged as core pillars in preparing responsible future 

leaders. Nonetheless, challenges persist, including a disconnect between academia and industry, 

unequal access to digital resources, and resistance to pedagogical innovations. To address these 

concerns, the paper proposes strategic interventions such as robust academia-industry collaborations, 

AI-enabled learning personalisation, and flexible, globally aligned accreditation frameworks. The study 

concludes that management education must evolve proactively by embedding ethics, sustainability, and 

global perspectives to remain relevant. These insights offer valuable implications for academic 

institutions, policymakers, and industry stakeholders seeking to transform management education for 

the future. 
 

Keywords: Academia-Industry Collaboration, Digital Transformation, Experiential Learning, 

Management Education, Sustainability 

 

 

1. Introduction 

 

Business and management education has evolved significantly over the years, transforming from 

a mere theoretical discipline into a dynamic and interdisciplinary discipline integrating practical 

business insights, technological advancements, and leadership training. In today's fast-paced and 

interconnected global economy, business and management education plays a pivotal role in equipping 

students with the necessary skills to navigate complex business challenges, foster innovation, and drive 

sustainable economic growth (Datar et al, 2010). Furthermore, as industries undergo rapid digital 

transformation, geopolitical shifts, and sustainability transitions, the need for a future-ready, globally 

competent workforce has never been greater. 
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Against this backdrop, this paper examines current business and management education trends, 

exploring how higher education institutions (HEIs), particularly business schools (B-schools), adapt to 

emerging challenges and opportunities. The study emphasises key developments, including 

technological integration, experiential learning, ethical leadership, globalisation, etc., in management 

curricula. This provides insights into how B-schools can enhance learning outcomes and align with 

industry demands (Thomas Wallner, 2016). 

 

1.1 Importance of Management Education in Nurturing Global Business Leaders 

 

Business and management education plays a crucial role in nurturing and developing corporate 

leaders, policymakers, and entrepreneurs, providing them with exposure to diverse business models, 

financial structures, organisational behaviour, and governance practices. Important contributions of 

business and management education to leadership development include, among others, the following: 

(i) By applying conceptual frameworks from different disciplines such as finance, marketing, 

operations, etc., students develop critical thinking skills that enable them to make informed judgements 

and decisions in uncertain business conditions (Mintzberg, 2004); (ii) In light of corporate governance 
challenges, business and management education instils principles of responsible business conduct, 

social responsibility, and stakeholder welfare (Aguinis & Burgi-Tian, 2021); (iii) With increasing 

economic interdependence, business leaders must navigate cross-cultural management, international 

trade policies, and digital transformation (Alajoutsijärvi & Kettunen, 2025); and (iv) Business and 

management education emphasises entrepreneurship and innovation, enabling students to develop start-

ups, implement disruptive business models, and drive technological advancements (Huang-Saad et al., 

2018).  

 

1.2 Justification for the Study 

 

The landscape of business and management education is shifting due to evolving employer 

expectations, technological advancements, and global economic transformations. However, several 

factors, such as (i) the adoption of artificial intelligence (AI)-driven learning, virtual classrooms, and 

data analytics, necessitate re-evaluating traditional teaching methods (Al-Atwi & Al-Hassani, 2021), 

and (ii) employers are prioritizing practical experience, problem-solving, and digital literacy—skills 

fostered through case-based learning, simulations, and real-world consulting (Ratten & Jones, 2023), 

etc. underscore the relevance of this study. Consequently, business and management education now 

integrates technology, sustainability, behavioural finance, and geopolitical analysis, reflecting modern 

complexities (Kirkwood & Price, 2014). Moreover, with growing emphasis on environmental, social, 

and governance (ESG), B-schools embed sustainability, corporate ethics, and responsible leadership in 

curricula to develop socially conscious leaders (Clayton et al, 2009). Furthermore, cross-border 

education, B-school partnerships, and online platforms provide global learning opportunities 

(Söderbaum, 2022). Given these shifts, this study critically examines evolving trends in business and 

management education and their implications for academia and industry. 

 

1.3 Key Research Issues and Objectives 

 

The COVID-19 pandemic underscored the urgent need for HEIs to innovate and adapt swiftly 

(Brammer & Clark, 2020). Notably, it required a shift to online distance learning (ODL) disrupting 

traditional teaching methods (Enzai et al., 2020). It has forced HEIs worldwide, including Malaysia, to 

transition to fully online teaching and learning (Sim et al., 2020). This is compounded by the rapid 

evolution of technology, changing workforce expectations, and societal demands for sustainability in 

business practices. The key research issues this study addresses include: What are the key emerging 

trends in business and management education, and how are they shaping the future of learning? How is 

technology, including AI and digital platforms, influencing pedagogical approaches in B-schools? What 

role does experiential learning play in bridging the gap between academia and industry? How are B-

schools integrating interdisciplinary courses into their traditional curricula? What are the primary 

challenges faced by business educators and institutions in adapting to modern trends? What are the 
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strategies that can be implemented to enhance the effectiveness and relevance of business and 

management education? In light of this, the present study addresses the following objectives: 

(a) To examine the implications of digital transformation and AI-driven education on business 

learning models. 

(b) To analyse experiential and skill-based learning approaches that enhance student engagement 

and employability. 

(c) To evaluate the role of business ethics, sustainability, and responsible leadership in modern 

management education. 

(d) To investigate the globalisation of business and management education and its implications for 

global talent mobility. 

(e) To offer suggestions for B-schools and policymakers to enhance the effectiveness of business 

and management education. 

 

1.4 Structure of the Paper 

 

This paper is organised into six sections, including this Introduction. Section 2 (Evolution of 
Business and Management Education) traces its historical transformation from theoretical models to 

experiential, interdisciplinary, and tech-driven approaches. Section 3 (Emerging Trends) examines key 

shifts such as digital learning, industry collaborations, interdisciplinary courses, ethical leadership, and 

globalisation. Section 4 (Challenges) explores barriers to innovation, resistance to change, and the 

theory-practice gap. Section 5 (Future Directions and Recommendations) discusses how B-schools can 

evolve using AI, micro-credentials, and sustainable business frameworks. Finally, section 6 

(Conclusion) summarises key insights, academic contributions, and future research avenues. 

 

2. Evolution of Business and Management Education 

 

Business and management education has undergone substantial transformations over the past 

century, evolving from traditional, theory-driven models to dynamic, experiential, and technology-

integrated approaches. Initially designed to provide fundamental knowledge of business operations, the 

discipline has expanded to include interdisciplinary courses, digital competencies, and ethical 

leadership frameworks (Datar et al, 2010). This evolution reflects changes in global economic 

structures, industrial revolutions, technological advancements, and changing employer expectations 

(Mintzberg, 2004). Against this backdrop, this section explores the historical development of business 

and management education models, examines major educational philosophies that have shaped the 

discipline, and discusses the impact of globalisation on business and management education. 

 

2.1  Historical Overview of Business and Management Education Models (Traditional to 

Modern) 

 

The origins of business and management education can be traced back to the late 19th and early 

20th centuries when industrialisation created a demand for structured managerial training. It has 

transitioned from traditional models that focused on rote learning and theoretical frameworks to more 

contemporary methodologies that prioritise practical skills and global perspectives. Early 20th-century 

curricula were characterised by a rigid, disciplinary focus that often disregarded the practical 

applications of business concepts. With globalisation, the need for diverse approaches in business and 

management education emerged, representing a shift towards inclusivity and adaptability in curricula. 

Over time, business and management education has evolved through the following key phases: 

Early Trade Schools and Apprenticeships (Pre-1900s): Before the emergence of formal B-

schools, business and management education was primarily vocational and apprenticeship-based, 

focusing on trade skills and commercial practices (Engwall & Zamagni, 1998). The learning process 

was informal, with students obtaining expertise through on-the-job training rather than structured 

coursework. 

Emergence of B-Schools (1900–1950s): The early 20th century saw the establishment of formal 

B-schools aimed at professionalising management. Institutions like the Harvard Business School 

(founded in 1908) pioneered case-based learning, shifting from purely theoretical instruction to real-
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world problem-solving (Durand & Dameron, 2008). During this period, business and management 

education emphasised efficiency theories, scientific management (Taylorism), and bureaucratic 

administration models.  

Rise of Quantitative and Analytical Approaches (1960s–1980s): The mid-20th century witnessed 

the incorporation of quantitative methods, economic models, and statistical decision-making techniques 

into business and management education (Simon & Dantas, 2022). Business schools started aligning 

curricula with corporate needs by focussing on courses like econometrics, accounting, operations 

research, financial modelling, etc.  The increase in the demand for MBA programs during this period 

resulted in the establishment of many B-schools for corporate leadership training. 

Interdisciplinary and Experiential Learning (1990s–2010s): With the onset of globalisation and 

the digital revolution, business and management education underwent substantial changes. It began to 

integrate experiential learning, entrepreneurship, and leadership development. The late 1990s and early 

2000s witnessed the expansion of executive education programmes, global business studies, and 

industry collaborations (Alajoutsijärvi & Kettunen, 2025). The traditional lecture-based model 

progressively gave way to interactive case studies, simulations, and consulting projects. Due to the 

rapidly changing global business environment, there was a shift in managerial education from ethics 
and soft skills to a stronger emphasis on sustainability, digital literacy, and experiential learning 

(Asfahani, 2025). 

The Digital and AI Revolution (2010s–Present): Today, business and management education is 

technology-driven, globalised, and adaptive. Artificial intelligence, big data, and e-learning platforms 

have revolutionised how business knowledge is imparted (Al-Atwi & Al-Hassani, 2021). Digital 

learning environments such as massive open online courses (MOOCs), virtual reality classrooms, and 

AI-driven tutoring systems have enhanced accessibility and personalisation in education. It is 

imperative to integrate experiential learning methods, specifically service-learning (SL) and problem-

based learning (PBL), to better prepare students for career readiness in the age of AI. The benefits of 

these pedagogies include hands-on experience and real-world engagement on the one hand, and 

significant challenges, such as a lack of educator training, resources, and institutional support on the 

other (Napier & Wada, 2024). In response to growing ESG concerns, sustainability and ethical 

leadership have also become integral parts of B-school curricula (Ratten & Jones, 2021). 

 

2.2 Major Educational Philosophies in B-Schools 

 

The evolution of business and management education has been shaped by many pedagogical 

philosophies, each influencing how curricula are designed and delivered. Current educational 

philosophies in B-schools emphasise experiential learning, engaging students in real-world problem-

solving situations. This pedagogical shift is supported by theories such as Kolb's Experiential Learning 

Theory, which advocates for learning through experience as essential for developing critical thinking 

and leadership skills (Kolb & Kolb, 2017). Furthermore, B-schools are increasingly integrating ethical 

considerations into traditional business disciplines, fostering a more holistic understanding of the role 

of business in society (Laasch et al., 2020). 

Traditional functionalist approach: Early business and management education adopted a 

functionalist paradigm, emphasising separate business disciplines such as finance, marketing, 

operations, etc. This departmentalised approach was effective in providing specialised knowledge but 

often failed to promote holistic decision-making (Datar et al, 2010). 

Behavioural and humanistic management theories: With the emergence of behavioral economics 

and organisational psychology, business and management education incorporated human-centric 

approaches focusing on leadership, motivation, and employee behavior (Mintzberg, 2004). The 

Hawthorne Studies and Maslow’s “Hierarchy of Needs” were integrated into curricula, highlighting the 

importance of human resource management in the success of business. 

Experiential and problem-based learning (PBL): By the 1990s, experiential learning methods 

such as live projects, business simulations, internship-based courses, etc. had become increasingly 

prominent (Durand & Dameron, 2008). This pedagogy enables students to apply theoretical knowledge 

to real-world business challenges, bridging the gap, if any, between academia and industry. 

Technology-enabled and data-driven learning: In this 21st century, business and management 

education is increasingly relying on AI-driven analytics, cloud computing, and digital simulations to 
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develop and improve decision-making skills (Al-Atwi & Al-Hassani, 2021). Adaptive learning 

technologies enable personalised education pathways where students get tailored content based on their 

learning progress. 

Ethical and sustainable business and management education: Modern B-schools emphasise 

corporate social responsibility (CSR), ethical decision-making, and sustainability as core components 

of their curricula. Business ethics courses are no longer peripheral but central to shaping responsible 

future leaders. 

 

2.3 Impact of Globalisation on Business Education 

 

Globalisation has profoundly transformed business and management education, fostering cross-

border collaborations, international exchange programs, and digital learning ecosystems (Söderbaum, 

2022). Many top B-schools have established global MBA programmes, exchange partnerships, and 

offshore campuses to cater to a diverse international student base (Alajoutsijärvi & Kettunen, 2025). 

Furthermore, the emphasis on courses on cross-cultural management, international business law, and 

geopolitical risk analysis has grown significantly, equipping students to serve in multinational 
corporations (MNCs) and global markets (Datar et al, 2010). Additionally, technological advancements 

and the COVID-19 pandemic have accelerated the shift toward online learning platforms, hybrid 

classrooms, and global virtual teams (Clayton et al, 2009). Although ODL has been utilised in 

universities worldwide for several decades, the COVID-19 pandemic accelerated its implementation at 

an unprecedented pace (Mathew & Chung, 2020). Digital platforms and virtual learning tools have 

become integral to modern business education, particularly in the post-COVID era (Velinov & Bleicher, 

2023). Notably, MNCs are increasingly seeking MBAs with global exposure, multilingual skills, and 

adaptability, prompting B-schools to revise and improve their curricula with real-world global business 

case studies (Ratten & Jones, 2021). 

 

3.  Emerging Trends in Business and Management Education 

  

Business and management education is undergoing a paradigm shift driven by many 

developments, including technological advancements, evolving pedagogical methodologies, and the 

increasing globalisation of business environments. The traditional emphasis on theoretical instruction 

is being supplemented by digitally enhanced, experiential, and interdisciplinary learning models that 

align with industry demands. Moreover, the rising significance of ethical leadership, sustainability, and 

global competencies has reshaped curricula to prepare future leaders for complex, interconnected 

business landscapes (Aguinis & Burgi-Tian, 2021). Against this backdrop, this section explores the 

major emerging trends, such as interdisciplinary integration, experiential and skill-based learning, 

digital transformation, ethical business and management education, and globalisation of management 

studies. 

 

3.1  Interdisciplinary and Cross-Functional Learning 

  

The integration of business and management education with emerging fields such as technology, 

sustainability, and data analytics has led to cross-functional, flexible MBA structures. Interdisciplinary 

courses have gained traction, particularly with the increase in MBA programmes combining business 

education with technology and sustainability. Courses such as FinTech and digital marketing emphasise 

the relevance and significance of blending traditional business courses with contemporary technological 

advancements, thereby broadening students’ skill sets and adaptability in the job market (Cano & 

Londoño-Pineda, 2020). Furthermore, business and management programmes are increasingly 

incorporating courses on data-driven decision-making, environmental risk management, and digital 

transformation strategies. Components like blockchain, AI, and circular economy are now integral parts 

of modern business curricula. Additionally, new specialisation streams, including FinTech, AI for 

Business, Digital Strategy, and Sustainable Finance, equip students with future-ready competencies 

(Clayton et al, 2009). Business schools now offer customised MBA tracks catering to diverse career 

paths. In addition, the shift from standardised MBA models to personalised curriculum structures 

enables students to tailor coursework to their career goals (Zhu, 2022).  Micro-credentials, stackable 
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degrees, and modular learning pathways enhance flexibility. Hence, B-schools are incorporating these 

courses/components into their curricula.  

Effective interdisciplinary teaching practices are also crucial for preparing students to manage 

innovation responsibly in today’s complex business environments. Notably, responsible innovation 

management in HEIs requires a combination of discipline-specific pedagogies tailored to dominant 

learning styles, interdisciplinary skill sets for instructors, and collaborative learning models that blend 

digital and human activities. These aspects constitute a comprehensive learning environment that 

improves students’ ability to face real-world challenges. Curriculum designs that integrate these 

approaches, therefore, assumes importance to effectively equip students with the necessary skills for 

responsible innovation management (Vimalnath & Bordoloi, 2025). The integration of the UN 

Sustainable Development Goals (SDGs) into business school curricula enhances students’ learning and 

engagement with sustainability (Sahu & Kumar, 2025). 

 

3.2  Experiential and Skill-Based Learning 

 

As industry demands shift toward practical, application-oriented skills, B-schools are adopting 
experiential learning models that bridge the academia-industry gap. The Harvard Case Method and 

Design Thinking Approaches emphasise critical thinking, decision-making, and real-world problem-

solving (Mintzberg, 2004). Live case studies and business simulations replicate actual corporate 

challenges, promoting and encouraging analytical and strategic thinking among students. Furthermore, 

internship-based MBA models and industry-sponsored consulting projects provide hands-on exposure 

to business operations (Alajoutsijärvi & Kettunen, 2025). Business simulations, hackathons, and startup 

incubators improve and enhance students’ ability to tackle complex business scenarios. Additionally, 

leading corporations now co-design management curricula, offering executive education programmes, 

leadership boot camps, and innovation labs (Ratten & Jones, 2021). These collaborative models ensure 

the alignment of academic knowledge with industry skills. 

Active learning methods such as activity-based active learning, and team-based learning, 

significantly improve students’ academic performance over traditional lectures. Active learning 

approaches are more effective in fostering critical thinking, communication, and collaboration skills, 

aligning with experiential learning (Asadimehr, Kamyaret al, 2025). Therefore, experiential learning 

methodologies, such as project-based learning and internships, are increasingly emphasised in the 

curricula of MBA. These approaches enable students to apply theoretical knowledge in practical 

settings, enhancing their employability (González-Zamar et al., 2020). Collaborative partnerships 

between academia and industry not only provide students with real-world experiences but also ensure 

that educational outcomes align with market needs (Kassaneh et al., 2021).  

Experiential learning frameworks into business education has been further enhanced by 

innovative approaches like Digital Storytelling, which offers a novel pedagogical tool for teaching 

sustainability in management education. This approach not only fosters cognitive and emotional 

learning but also develops the creative skills essential for sustainable management practices illustrating 

the transformative potential of combining technology with experiential learning to equip future business 

leaders with the tools to address critical environmental challenges (Arevalo et al., 2025). Furthermore, 

the integration of community-based projects presents a transformative approach to bridging the gap 

between academic learning and real-world practice. This innovative approach equips students with 

essential 21st-century skills like project management, critical thinking, and entrepreneurship (Chiedza 

Simbo, 2025). As experiential learning plays a crucial role in shaping social entrepreneurial intentions, 

incorporation of experiential learning and sustainability into curricula assumes importance to cultivate 

responsible, entrepreneurial leaders capable of addressing societal challenges (Al Issa et al., 2025). 

Experiential learning with its three dimensions viz., the experiential learning process, specific learning 

dimensions, and the contextual factors influencing experiential learning in management education has 

therefore evolved significantly (Robinson & Leigh, 2025). In enhancing experiential learning in 

management education, the tools of Gamification such as the mobile bargaining system, data strategy 

game, entrepreneurship simulator, and insurance buying game play a pivotal role. Because, these tools 

simulate real-world scenarios and promote strategic thinking, decision-making, and student engagement 

(Kannan & Rodriguez, 2025). Furthermore, integrating real-world projects into courses significantly 

enhances students’ practical knowledge (Pratt et al, 2025). 
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3.3  Digital Transformation in Education 

 

Technological innovations have disrupted traditional business and management education 

models, making learning more accessible, interactive, and data-driven (Al-Atwi & Al-Hassani, 2021). 

The emergence of MOOCs, Learning Management Systems (LMS), and cloud-based education 

platforms has revolutionised business and management education. For example, a study examining the 

adoption of MOOCs across seven Asian countries, highlighted their role in enhancing access to quality 

higher education and promoting lifelong learning. It shows the rapid development of MOOCs in nations 

like China, Indonesia, and South Korea, with success factors such as institutional collaboration and 

quality assurance. Despite this progress, challenges remain, including digital literacy gaps and 

infrastructure limitations (Pannen & Riyanti, 2025).  

Institutions are now offering blended learning models that integrate face-to-face and digital 

instruction, enhancing flexibility and scalability (Clayton et al, 2009). EdTech firms like edX, Coursera, 

and LinkedIn Learning offer industry-relevant certifications that complement and supplement 

traditional MBA programs. Furthermore, chatbots, AI-driven adaptive learning systems, and predictive 

analytics are changing business and management education by personalising coursework and providing 
real-time performance insights (Zhu, 2022). AI-based grading systems and plagiarism detection tools 

contribute significantly to enhancing academic integrity and efficiency. In addition, advancements in 

machine learning and AI-powered tutoring permit B-schools to customise learning pathways based on 

student performance and career aspirations (Popenici & Kerr, 2017). Personalised learning enhances 

student engagement, skill acquisition, and competency-based assessments. Therefore, it is necessary to 

combine AI-assisted theoretical learning with experiential models to improve understanding and 

enhance learning outcomes (Gupta et al., 2025).  

 

3.4  Ethical, Sustainable, and Responsible Business and Management Education 

  

The importance of focusing on sustainability is evident in the current educational trends shaping 

responsible management practices. Business schools are increasingly integrating ESG principles into 

their MBA curricula, preparing students to prioritise ethical considerations in decision-making 

processes (Calma & Davies, 2021). Business schools now emphasise ESG-centric leadership through 

specialised courses in sustainable finance, impact investing, and corporate governance (Pfeffer & Fong, 

2004). Furthermore, ethics and CSR courses are now mandatory in most MBA programs, addressing 

corporate accountability, stakeholder management, and ethical dilemmas in decision-making (Ratten & 

Jones, 2021). Integrating the UN Sustainable Development Goals (SDGs) into business school curricula 

enhances students’ learning and engagement with sustainability (Fang & O’Toole, 2023). In addition, 

institutions focus on values-based leadership, inclusive business models, and human-centric innovation 

to prepare responsible business leaders (Aguinis & Burgi-Tian, 2021). Ethical leadership frameworks 

guide students toward socially responsible decision-making. This convergence of ethics and business 

and management education fosters a new generation of leaders who are conscious of their impacts on 

both society and the environment (Kerimbayev et al., 2023).  

 

3.5  Globalisation and Internationalisation of Business and Management Education 

  

The increasing internationalisation of B-schools has facilitated cross-border education 

collaborations and accreditation reforms. The internationalisation of business and management 

education provides unique opportunities for student exchanges and global collaboration. Educational 

institutions are increasingly pursuing global accreditations such as the Association to Advance 

Collegiate Schools of Business (AACSB) and EFMD (European Foundation for Management 

Development) Quality Improvement System (EQUIS), reinforcing the growing standardisation of 

business and management education across borders (Prieto-Jiménez et al., 2021). Moreover, top B-

schools now offer dual-degree programs, international internships, and cross-cultural business 

immersion to develop global managerial competencies (Durand & Dameron, 2008). It may be noted 

here that international accreditation bodies such as AACSB, EQUIS, and AMBA (Association of 

MBAs) set global benchmarks for quality assurance, influencing institutional rankings and reputation 



Asian Journal of University Education (AJUE) 

Volume 21, Number 3, October 2025 

 1052 

(Alajoutsijärvi & Kettunen, 2025). India’s NIRF rankings (National Institutional Ranking Framework) 

have also gained prominence in evaluating business and management education quality. 

Regardless of efforts to standardise curricula of management programmes, differences in 

regulatory frameworks, cultural contexts, employer expectations, etc. create challenges (Söderbaum, 

2022). Therefore, B-schools should strive to balance local relevance with global best practices. 

However, challenges remain in addressing the diverse educational needs and regulatory environments 

of different parts of the globe (Obrecht et al., 2022). 

 

4.  Challenges in Business and Management Education 

  

Business and management education is facing many structural, financial, and pedagogical 

challenges in its pursuit for relevance, accessibility, and practical applicability. Although digital 

transformation, experiential learning, and globalisation have enhanced the effectiveness of management 

education, significant challenges remain in the forms of bridging the academia-industry gap, ensuring 

affordability, and overcoming institutional inertia. The increasing demand for skill-based learning has 

intensified the need to balance theoretical frameworks with real-world business complexities. In this 
context, this section analyses four major challenges that B-schools, educators, and policymakers must 

address to ensure the continued relevance of business and management education. Student engagement 

is a critical factor in the success of university-business collaborations (Sekliuckiene et al., 2025). 

 

4.1  Bridging the Academia-Industry Gap 

 

One of the persistent criticisms against business and management education is its disconnect from 

industry expectations. While employers increasingly demand graduates with job-ready skills, traditional 

management programs often emphasise theoretical constructs over practical applications. Many MBA 

and business programmes follow standardised syllabi that lag behind the rapid changes in the business 

landscape. While emerging fields such as FinTech, digital transformation, and sustainable business 

strategies require continuous curriculum updates, many B-schools often struggle to keep pace with 

industry needs (Ratten & Jones, 2021). Furthermore, despite some successful university-industry 

partnerships, most B-schools operate in silos, designing curricula with limited input from industry 

leaders (Clayton et al, 2009). Industry advisory boards, corporate guest lectures, and collaborative 

projects remain underutilised in many institutions. Moreover, graduates often lack the critical thinking, 

analytical reasoning, and leadership skills required by the industry (Durand & Dameron, 2008). 

Employers report that many MBA holders require additional corporate training before they can 

contribute effectively. The integration of internships, live projects, and industry certifications can help 

address this challenge. 

 

4.2  Balancing Theoretical Knowledge with Practical Application 

 

While business and management education must be rooted in strong theoretical foundations, 

excessive reliance on conceptual learning can reduce its practical relevance (Pfeffer & Fong, 2004). A 

well-rounded business and management education model must balance conceptual frameworks with 

hands-on learning experiences. Many B-schools prioritise academic research output and theoretical 

rigor, often neglecting the need for experiential and applied learning (Alajoutsijärvi & Kettunen, 2025). 

Furthermore, simulating real workplace tasks significantly enhances students’ readiness for 

professional activities, particularly in technical, intellectual, organizational, personal, and interpersonal 

skills. This highlights the positive impact of work-integrated learning on student preparedness for the 

workforce (Sidorova et al., 2024). Despite the Harvard Case Method and business simulations have 

gained popularity, many institutions still rely heavily on textbook-based instruction. The integration of 

case-based learning, business simulations, and industry-based projects requires significant faculty 

training, investment in technology, and collaboration with businesses. Unfortunately, many institutions 

lack the necessary financial resources to implement such high-impact learning models. In addition, 

traditional examination-centric assessment models are poorly suited for measuring managerial 

competencies, problem-solving abilities, and leadership skills. More B-schools are exploring 
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competency-based assessments, peer evaluations, and real-world project reviews, but adoption remains 

inconsistent. 

 

4.3  High Costs and Accessibility Issues 

  

Business and management education, especially MBA programs, has become prohibitively 

expensive, raising concerns about affordability, inclusivity, and return on investment (Ratten & Jones, 

2021). Rising tuition fees, student debt burdens, and limited access to scholarships make business and 

management education less accessible to diverse socio-economic groups. For example, elite B-schools, 

including Harvard, Wharton, and INSEAD (Institut Européen d'Administration des Affaires) charge 

tuition fees exceeding $ 100,000, making MBA programmes inaccessible to many (Durand & Dameron, 

2008). While online MBA programmes and micro-credentials offer cost-effective alternatives, the 

prestige of traditional degrees still dominates employer perceptions. Notably, top-tier B-schools are 

concentrated in urban hubs, limiting access for students in developing economies and rural areas 

(Aguinis & Burgi-Tian, 2021). The growing digital divide further restricts access to online business and 

management education, particularly in regions with limited internet connectivity and technological 
infrastructure. However, the cost-benefit equation of MBA degrees is increasingly under scrutiny. 

Studies indicate that many MBA graduates struggle with high debt-to-income ratios, particularly in 

non-traditional business fields. Employers, too, question whether MBA programmes truly enhance 

managerial competence or simply serve as credentialing mechanisms (Pfeffer & Fong, 2004). 

 

4.4  Resistance to Change in Traditional Institutions 

 

Despite the evolving demands of the corporate world, many B-schools exhibit institutional 

inertia, resisting curriculum modernisation and pedagogical reforms. Bureaucratic processes, 

accreditation requirements, and faculty resistance slow the adoption of innovative education models 

(Clayton et al, 2009). Many universities, more particularly, government universities, have rigid 

governance structures, making curriculum modifications lengthy and complex. Unlike corporate 

training programmes that swiftly incorporate market trends, universities often take years to implement 

new courses and specialisation streams. Adding to this, many tenured faculty members are accustomed 

to traditional, lecture-based teaching and may be reluctant to adopt technology-driven or experiential 

learning models (Durand & Dameron, 2008). Faculty training programmes on digital teaching, flipped 

classrooms, and AI-driven learning remain underdeveloped. In addition, accreditation bodies such as 

AACSB, EQUIS, and NIRF impose strict curriculum guidelines, which can limit curricular flexibility. 

While accreditation ensures educational quality, it can also discourage institutions from experimenting 

with innovative course structures and interdisciplinary learning (Pfeffer & Fong, 2004). 

A key issue is bridging the gap between academic theory and industry practice, as many B-

schools struggle to keep pace with rapid changes in the business world (Politis & Grigoroudis, 2022). 

High costs associated with quality education also present significant barriers, particularly for students 

from underprivileged backgrounds (Watkins et al., 2021). Additionally, resistance to change among 

traditional B-schools can hinder the adoption of innovative practices (Radović et al., 2023). 

 

5.  Future Directions and Recommendations 

 

To maintain relevance and effectiveness in this technology-driven business environment, B-

schools must embrace disruptive innovations, interdisciplinary learning models, and flexible 

educational structures. Key trends such as AI, automation, micro-credentialing, and lifelong learning 

frameworks are redefining how business and management education is delivered, consumed, and 

assessed. Against this backdrop, an attempt is made here to offer strategic recommendations for B-

schools, educators, and policymakers. 

 

5.1  Predicting the Role of AI and Automation in Business and Management Education 

 

Artificial intelligence and automation are reshaping traditional pedagogical methods, content 

delivery mechanisms, and student assessment models. Business schools must keep AI-driven 
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innovations in mind while addressing ethical considerations and the evolving role of educators. AI-

powered platforms provide personalised learning pathways tailored to students' aptitudes, learning 

speeds, and career goals (Popenici & Kerr, 2017). An adaptive AI-based LMS enables real-time 

customisation of curricular content based on individual performance and engagement metrics. 

Furthermore, the integration of AI-driven analytics in grading, competency assessments, and feedback 

loops can enhance effectiveness and objectivity (Dwivedi et al., 2019). AI-powered platforms such as 

Gradescope, Turnitin, and automated case study evaluations are already being deployed in top-tier B-

schools. However, despite AI’s benefits, concerns related to academic integrity, data privacy, and bias 

in AI algorithms are matters of concern and they must be addressed (Selwyn, 2020). The role of faculty 

members is shifting from content delivery to mentorship, critical analysis, and ethical oversight, 

ensuring that AI augments rather than replaces human judgment in education. 

 

5.2  The Shift Toward Lifelong Learning and Micro-Credentials 

 

The traditional degree-centric model of business and management education is gradually being 

supplemented—and in some cases, replaced—by flexible, skill-based micro-credentials (Fareen, 2022). 
With rapid technological disruptions in business environments, professionals require continuous 

upskilling beyond conventional MBA and executive education and development programs. 

Platforms such as edX, Coursera, and LinkedIn Learning offer stackable micro-credentials, 

allowing learners to acquire specialised skills in data analytics, financial modelling, and leadership 

(Gallagher, 2016). Notably, these programmes provide cost-effective, modular learning options aligned 

with industry demands. Leading corporations, including IBM, Google, and Microsoft, are offering 

alternative credentials that rival traditional business degrees (Durand & Dameron, 2008). Therefore, B-

schools must collaborate with industry partners to design hybrid programmes that blend academic rigor 

with corporate training. 

While MBAs remain valuable, their monopoly over business and management education 

credentials is diminishing. Universities and B-schools must innovate by integrating short-term, 

competency-based certifications within traditional degree structures. 

 

5.3  Strategies for Improving Inclusivity and Accessibility 

 

The global expansion of business and management education demands greater inclusivity, 

affordability, and accessibility (Aguinis & Burgi-Tian, 2021). Socioeconomic barriers, digital divides, 

and the underrepresentation of marginalised communities require strategic interventions. To address 

rising tuition fees, institutions should explore tuition-free online MBA models, income-share 

agreements, and flexible financial aid structures (Gallagher, 2016). Government-backed initiatives can 

further support merit-based scholarships and subsidised digital infrastructure. Furthermore, while 

online MBA programmes have improved accessibility, challenges persist for learners in low-income 

regions with limited internet connectivity. Investments in open-source educational resources, mobile-

first learning platforms, and subsidised e-learning devices are necessary (Fareen, 2022). Moreover, 

despite increased representation, gender disparities, socioeconomic inequalities, and regional 

imbalances persist in business and management education. Institutions should implement affirmative 

action policies, leadership development programmes for underrepresented groups, and culturally 

inclusive curricula. 

 

5.4  Policy Recommendations for B-Schools and Regulators 

 

The future of business and management education depends on proactive policy frameworks that 

align academic standards, industry requirements, and technological innovations. Institutions and 

regulators must prioritise flexible accreditation models, technology-driven curricula, and employer-

academia collaborations. Traditional accreditation bodies such as AACSB, EQUIS, and AMBA must 

adapt their standards to accommodate digital credentials, competency-based assessments, and 

interdisciplinary programmes (Clayton et al, 2009). A shift towards outcomes-based accreditation 

models can drive innovation. Regulators should mandate structured industry partnerships in curriculum 

design, internship programs, and faculty development initiatives. Dual-degree and corporate-sponsored 
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programmes can enhance real-world applicability. Funding bodies should prioritise grants and 

incentives for research on AI in education, sustainability in business, and digital transformation 

(Selwyn, 2020). Encouraging multidisciplinary research collaborations between B-schools and STEM 

(Science, Technology, Engineering, and Mathematics) disciplines can drive impactful innovation. 

Looking ahead, the integration of AI and automation in business and management education 

represents both a challenge and an opportunity. As the labour market evolves, HEIs, including B-

schools, must adopt a lifelong learning mindset and consider offering micro-credentials to 

accommodate the changing landscape of workforce skills (Javed et al., 2023). Emphasizing inclusivity 

and accessibility within educational practices is essential to broaden participation and engage a diverse 

range of students (Ratten & Jones, 2023). Policymakers should consider strategies that facilitate 

collaboration between B-schools and industry to ensure that curricula remain relevant and responsive 

to societal needs. 

 

6.  Conclusion 

 

Business and management education is undergoing a profound transformation. While traditional 
pedagogical models have provided a strong foundation in theoretical knowledge, contemporary 

education must integrate experiential learning, digital competencies, and industry collaborations to 

remain relevant. This study has examined the evolution, challenges, and future directions of business 

and management education, offering insights into how institutions can adapt, innovate, and sustain 

excellence in a dynamic global landscape. 

 

6.1  Summary of Key Insights 

 

The analysis of business and management education reveals several critical dimensions that 

influence its effectiveness and future trajectory. Business and management education has transitioned 

from conventional classroom-based learning to hybrid, technology-enabled models, reflecting broader 

shifts in globalisation, digital transformation, and interdisciplinary approaches. The integration of AI-

driven personalised learning, experiential methodologies, and micro-credentialing has redefined 

academic structures and student engagement. Persistent issues such as the academia-industry gap, 

resistance to pedagogical change, accessibility concerns, and the rising costs of education necessitate 

strategic interventions and policy reforms. The future of business and management education lies in 

lifelong learning models, AI-driven education frameworks, industry-academic partnerships, and 

flexible accreditation systems that align with real-world business challenges. 

By synthesising these insights, this study emphasises the need for a multidimensional approach 

that balances academic rigor with practical relevance, theoretical foundations with technological 

advancements, and institutional traditions with progressive reforms. 

 

6.2  Contributions to Academic Research and Practical Implications 

 

This study contributes to the existing body of literature on business and management education 

in a few key ways. Prior research has primarily focused on either historical trends or emerging 

technologies in business and management education. This study provides a comprehensive analysis that 

integrates both perspectives, offering a holistic framework for understanding the past, present, and 

future of business and management education. The findings have practical implications for B-schools, 

policymakers, and corporate stakeholders. Business schools can leverage AI, experiential learning, and 

micro-credentialing to enhance curricular effectiveness, while regulatory bodies must adopt more 

flexible accreditation models to accommodate technological disruptions. Institutions can implement 

student-centered, competency-based learning models that prioritise critical thinking, leadership 

development, and digital fluency, ensuring that graduates are better prepared for complex business 

environments. 

These contributions highlight the importance of continuous innovation, interdisciplinary 

collaboration, and industry-academic partnerships in shaping the next generation of business leaders 

and educators. 
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6.3  Areas for Future Research 

 

While this study provides a comprehensive exploration of contemporary business and 

management education, several areas warrant further empirical investigation. Future research should 

analyse the long-term implications of AI-driven learning on student performance, pedagogical 

effectiveness, and faculty roles. Empirical studies should also assess the comparative value of 

traditional MBA programmes versus micro-credentials, examining career outcomes, employer 

perceptions, and skill acquisition metrics. Research on socioeconomic disparities, digital divides, and 

the effectiveness of inclusive policies can provide critical insights for policymakers seeking to 

democratise access to business and management education. There is a need for empirical studies that 

assess the impact of corporate partnerships on curriculum effectiveness, particularly in the areas of 

entrepreneurship, financial technology, and global business strategy. 

Business and management education stands at a crucial juncture, influenced by technological 

advancements, ethical considerations, and the demands of a globalised economy. Therefore, the 

integration of innovative practices and interdisciplinary approaches will not only enhance educational 

outcomes but also prepare future leaders to face the challenges of an ever-changing business landscape.  
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